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ix

Introduction
To the Teacher

Without altering the spirit of Making Connections, we have implemented signifi cant changes in the 

second edition. Primarily we have updated the look and feel of the visuals throughout the book, so that 

it is more inviting to today’s students.

Th is text off ers an exciting way for learners of Mandarin to develop and improve their aural 

comprehension skills. Th e need for an innovative textbook in Chinese that focuses primarily on listening 

comprehension, and that is fl exible enough so it can be implemented directly into various curricula, is 

keen. Th e conversations in this textbook are presented in authentic and naturally paced language, and 

the lessons are constructed to support students’ existing knowledge and develop mastery of new and 

recycled vocabulary, grammatical structures, and sociocultural practices. 

Th e main objective of Making Connections is to equip students with listening strategies that will 

improve their comprehension of naturally spoken Chinese. Higher levels of profi ciency in listening 

readily transfer to other language skills. Students who use Making Connections show demonstrable gains 

in their ability to understand spoken Chinese, which in turn has a dynamic impact on their overall ability 

to communicate eff ectively in Chinese.

Target Learners
Making Connections is designed for students who have completed at least one semester of 

college-level Mandarin or one year of an introductory-level high school program. It can be used 

eff ectively as a supplementary text in a second-semester fi rst-year college course, or in a second- or 

third-year college course. Students in AP or IB high school classes also enjoy the challenge of working 

with the authentic, naturally-paced conversations in each lesson. Making Connections appeals to students 

of all ages and backgrounds who want to work independently on reviewing or improving their listening 

comprehension. Even advanced students and heritage Chinese learners who are already familiar with 

the vocabulary used in the conversations in this text are surprised by how much they learn from working 

with audio texts that model the ways idiomatic expressions and other vocabulary items are actually used.

Focus on Strategic Listening 
Listening comprehension is often overlooked in Chinese courses. Nonetheless, most teachers agree that 

students need signifi cant access to multiple forms of comprehensible input in order to function 

successfully in Chinese-speaking situations. Making Connections provides this input in a conversational 

format that engages students’ interest. 

Before students can use new vocabulary and grammatical patterns in meaningful ways, they need to 

be exposed to natural speech that occurs in normal conversation. When comprehension skills are 

presented systematically, students are better equipped to cope with linguistic situations that may be 

slightly beyond their level. As confi dence in dealing with these situations builds, students are willing to 

take greater risks in producing their own language, and their attitudes toward learning the language 

become even more positive. Th e strategies learned in improving listening comprehension undoubtedly 

help students improve in reading comprehension and other aspects of language learning.
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Each lesson guides students from getting the gist of the audio text to listening for specifi c details. Th e 

section “Key Language Points” focuses on particular idiomatic usages or grammatical structures that 

frequently confuse language learners. Although students have encountered many of these phrases 

previously, they may not yet have the confi dence to incorporate them into their own language production. 

Drawing attention to specifi c usage helps students notice these expressions and hear how they are used 

contextually. As research in Second Language Acquisition has proven, explicit awareness of language 

usage or “noticing” is an integral part of the language learning process. By incorporating Making 

Connections into their curriculum, teachers can direct students’ attention to how particular aspects of 

the spoken language function in actual discourse. Students become familiar with hearing language 

functions such as paraphrasing, asking for clarifi cation, expressing agreement or disagreement, inferring, 

elaborating, hesitating, and repeating. Th ese aspects of oral discourse diff er from written texts, which is 

what learners generally study, since oral speech happens spontaneously and is unplanned. 

Descripti ons of Profi ciency Levels
Th e ACTFL Guidelines off er a rough standard to describe listening abilities at various stages in the 

learner’s profi ciency development. Teachers and students should keep these guidelines in mind when 

using Making Connections. Below is a handy chart that describes the kinds of listening tasks students are 

able to perform at diff erent levels of profi ciency.1 

ACTFL Profi ciency Level Descriptions

Novice-Mid Able to understand some short, learned utterances, particularly where 

context strongly supports understanding and speech is clearly audible. 

Comprehends some words and phrases from simple questions, 

statements, high-frequency commands and courtesy formulae about 

topics that refer to basic personal information or the immediate 

physical setting. Th e listener requires long pauses for assimilation and 

periodically requests repetition and/or a slower rate of speech.

Novice-High Able to understand short, learned utterances and some sentence-length 

utterances, particularly where context strongly supports understanding 

and speech is clearly audible. Comprehends words and phrases from 

simple questions, statements, high-frequency commands, and courtesy 

formulae. May require repetition, rephrasing, and/or a slowed rate of 

speech for comprehension.

Intermediate-Low Able to understand sentence-length utterances, which consist of 

recombination of learned elements in a limited number of content 

areas, particularly if strongly supported by the situational context. 

Content refers to basic personal background and needs, social 

conventions and routine tasks, such as getting meals and receiving 

simple instructions and directions. Listening tasks pertain primarily to 

spontaneous face-to-face conversations. Understanding is often 

uneven; repetition and rewording may be necessary. Misunderstandings 

in both main ideas and details arise frequently.

1  Retrieved from http://www.sil.org/lingualinks/languagelearning/otherresources/actfl profi ciencyguidelines/ACTFLGuidelines

ListeningInterm.htm.
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ACTFL Profi ciency Level Descriptions

Intermediate-Mid Able to understand sentence-length utterances, which consist of 

recombination of learned utterances on a variety of topics. Content 

continues to refer primarily to basic personal background and needs, 

social conventions and somewhat more complex tasks, such as lodging, 

transportation, and shopping. Additional content areas include some 

personal interests and activities, and a greater diversity of instructions 

and directions. Listening tasks not only pertain to spontaneous face-to-

face conversations but also to short routine telephone conversations 

and some deliberate speech, such as simple announcements and reports 

over the media. Understanding continues to be uneven. 

Intermediate High Able to sustain understanding over longer stretches of connected 

discourse on a number of topics pertaining to diff erent times and 

places; however, understanding is inconsistent due to failure to grasp 

main ideas and/or details. Th us, while topics do not diff er signifi cantly 

from those of an Advanced level listener, comprehension is less in 

quantity and poorer in quality.

Advanced Able to understand main ideas and most details of connected discourse 

on a variety of topics beyond the immediacy of the situation. 

Comprehension may be uneven due to a variety of linguistic and extra 

linguistic factors, among which topic familiarity is very prominent. 

Th ese texts frequently involve description and narration in diff erent 

time frames or aspects, such as present, no past, habitual, or 

imperfective. Texts may include interviews, short lectures on familiar 

topics, and news items and reports primarily dealing with factual 

information. Listener is aware of cohesive devices but may not be able 

to use them to follow the sequence of thought in an oral text. 

Setti  ng Realisti c Expectati ons
Improving listening comprehension is a process. As such, Making Connections helps teachers and 

students set realistic expectations about how to get the most out of listening to native speech, rather 

than expecting 100% comprehension of each utterance. 

Instructors need not worry that students cannot grasp every word of the conversations or that some 

of the language used is too colloquial or too challenging. Teachers should also avoid the temptation to 

transcribe the dialogues for students. Giving students a script of what is said in the dialogue defeats the 

purpose of guiding students toward comprehension of natural speech. Keep in mind that the teaching 

objective is for students to improve their listening skills so they can catch what is being said at a normal 

pace by speakers who are not making accommodations for the linguistic level of their audience. 

Your students’ ability to work with the audio segments in Making Connections may surprise you. 

Remember that they pick up a lot from contextual clues and they also gain familiarity with the voices 

they hear. Don’t worry if they think the speakers talk too fast. As their listening skills improve, they will 

soon imagine that these same speakers have actually slowed down!
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Th e use of realia in Making Connections (newspaper advertisements, receipts, medical prescriptions, 

etc.) exposes students to authentic Chinese writing at early stages of their language acquisition process. 

Th e tasks that involve these authentic texts are generally quite simple—in fact, the most important part 

of these exercises is for students to see what “real Chinese” looks like. Th is aspect of Making Connections 

promotes cultural awareness, which is one of the important pedagogical standards for eff ective foreign 

language learning.

Integrati ng Making Connecti ons into Your Curriculum
Making Connections is not intended to function as a main textbook. Grammar explanations are given 

sparingly, and there is little emphasis on reading. It is assumed that students will gain adequate exposure 

to work in these areas through their primary textbooks. A minimum of preparation is required for the 

instructor, and the lessons can easily be assigned to complement regular course materials. Although it is 

tempting to simply correlate topics between Making Connections and the regular fi rst-year textbook, 

this approach is often not the best pedagogically. Rather, teachers should fi rst consider the language level 

of the students and make sure it matches that in the audio fi les. Students enjoy following the sequential 

interactions between the main speakers in Part I (Lessons 1–23); this aspect of the text will be diminished 

if the lessons are taught in a random order.

Th e order and topics of the lessons in Part I are generally coordinated with Integrated Chinese Level 

1, with some discrepancies in topics between Making Connections, Second Edition and Integrated 

Chinese, Th ird Edition. However, these lessons should not be used at the same time that these topics are 

fi rst introduced. Th e goal is to review and recycle material that is familiar to students. While Making 

Connections is an ideal accompaniment to Integrated Chinese, it does not need to be used in that way. It 

can certainly stand alone as a listening comprehension component of courses that use other texts, or as 

a product for self-learners or heritage students who already have some background in Mandarin. 

Most of the lessons in Making Connections are targeted to learners who are at the Novice-Mid/High 

level. By this time, learners have already had exposure to many of the topics and are ready to hear 

conversations that recycle language they studied previously. At the same time, the introduction of limited 

new material does not interfere with their linguistic progress.

Remember that working with listening comprehension need not take much classroom time; most of 

the work can be done as homework or posted online. 

Applying Best Practi ces in Recycling and Spiraling
Language learning does not take place in a linear manner. Students need frequent practice and review of 

previously learned material. Current textbooks address this issue to some extent, but nonetheless 

constant repetition of the same type of textbook material can sometimes be boring and frustrating for 

students. Th is is especially true for students in the Novice-High to Intermediate-Low levels. 

Two principles of Second Language Acquisition are key to using this material:

•  Vocabulary needs constant and consistent review and recycling in order to become fi xed in 

the learner’s long-term memory. 

• Exposure to vocabulary and points of language usage must occur in multiple contexts. 

Frequently, teachers are so focused on preparing and presenting new material that they neglect these 

two important pedagogical principles. Making Connections off ers a systematic way to recycle and spiral 
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previously-studied topics using naturally-paced materials that draw students’ attention to specifi c 

listening strategies and toward improving listening comprehension. Th rough controlled practice on 

familiar topics, students interact with vocabulary and points of language usage in diff erent contexts, 

presented in interactive and engaging formats. A minimum of new material is incorporated in each 

lesson; the main teaching objective is for students to gain control of a few key points that are emphasized 

explicitly. Th is allows students to study new material presented in their main textbook, while they enjoy 

a slightly freer and more expansive learning experience with Making Connections. Students have multiple 

chances to gain confi dence with both previously-studied and new materials, allowing them to move 

readily from conceptual control to partial control and eventually to full control, as is illustrated below: 

Improving Curricular Arti culati on
Teachers frequently have students with a variety of skills and backgrounds in the same class. 

Supplementary, controlled practice in recycling and spiraling vocabulary, structures, and language 

functions helps individuate learning since students themselves determine how many times they listen to 

each audio fi le. Making Connections can be a useful resource to bridge gaps between the core curricular 

texts used in diff erent levels of Chinese. Th is is essential, since often students have gaps in their learning 

(summer, winter breaks, etc.) and need options for catching up or moving ahead toward higher levels of 

language profi ciency. As students progress from beginning to intermediate to advanced to superior 

levels of language profi ciency, they need articulated Chinese language programs to guide them. Relying 

entirely on one particular textbook or set of textbook materials may prove insuffi  cient for students to 

achieve the measurable outcomes that objectively verify profi ciency levels. 

Increasing Student Moti vati on
Not all students learn at the same pace. Students at the Novice-Mid to Intermediate-Mid levels especially 

need enhanced input to improve their listening comprehension. Making Connections off ers a common 

ground to all students, which lowers aff ective fears and creates a positive and motivating learning 

environment. 

Working with “real” Chinese, rather than relying solely on text-based materials, is intrinsically dynamic 

and appealing to students. Although the language and delivery may be challenging, Making Connections 
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shows students what genuine conversations between native speakers of Mandarin sound like (complete 

with mumbling!). Since every lesson is structured to facilitate comprehension progressively, students 

gain confi dence in their ability to understand more of what they hear each time they listen. Th is sense of 

achievement and accomplishment is a tremendous motivating factor, which naturally leads to increases 

in profi ciency and communicative competence. 

Tolerati ng Language Variati on
As with any language, Chinese teachers and learners need to be tolerant of times when the speakers in 

these conversations or monologues make grammatical or pronunciation “mistakes” or say things in ways 

that are diff erent from textbook Chinese or from how the teacher speaks. Even though each of the 

speakers is a native speaker of Mandarin, inevitably s/he will say things in ways that are not perfectly 

“correct.” As teachers, we need not fear that this will have a negative impact on our students—it is simply 

a fact that language usage varies widely. Students should understand this metalinguistic reality early on 

in their language learning experience. Given the dramatic impact of media and the Internet, the ease of 

international travel, and the extent of options for study abroad, it is increasingly diffi  cult to categorize 

specifi c usage as belonging only to any one region. When obvious distinctions in language usage or 

pronunciation variance do occur in the audio selections, notes have been added. Indications of whether 

the term is generally associated with speakers from the PRC or Taiwan off er instructors an opportunity 

to point out such diff erences whenever relevant to curriculum or approach. Similarly, photos and realia 

from both the PRC and Taiwan allow students to see variety in Mandarin-speaking environments. In 

these ways, Making Connections helps bridge the gap students will encounter as they make the transition 

from the classroom environment to more realistic situations.

Organizati on and Structure of Each Lesson
Th e pedagogical model in Making Connections is founded in schema theory. Each lesson guides students 

through fi ve stages, beginning with a contextualized pre-listening activity and ending with a productive 

language activity that allows students to express themselves both orally and in writing using vocabulary 

and structures they heard in the conversation or monologue.

Stage I. Preparati on 
Before listening to the audio segment, students need to be engaged in the topic. Stage I generally has two 

parts. Part 1 off ers useful vocabulary that relates to what is said in the conversation or monologue. 

Whenever possible, visual cues help introduce vocabulary—students are asked to match the Chinese 

characters (sometime accompanied by pinyin) to the appropriate picture. Students are presented with 

additional limited vocabulary through short defi nitions in either English or Chinese, depending on the 

level of the lesson. Idiomatic expressions with sample sentences showing usage are also given. 

Research has shown that listening comprehension improves signifi cantly when learners are successful 

at activating their prior knowledge (schemata). Part 2 contains pre-listening activities that provide the 

context for the audio selection by using advance organizers to activate students’ background knowledge. 

Brief exercises personalize and contextualize the vocabulary and concepts introduced in the dialogue 

and prepare students for active listening. Generally a “notepad” is provided for students to jot down 

notes or respond to questions in English (if students want to add pinyin or Chinese, they are free to do 
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so—this is entirely for their own use and should not be collected or graded by the instructor). Another 

eff ective option is to use an online brainstorming source such as Bubbl.us (https://bubbl.us/). 

Stage II. Listening for the Gist 
Now students hear the conversation for the fi rst time. Th ey should read these exercises fi rst so they 

know what to listen for. In Stage II, students are led to discover the general points of the conversation, 

such as the relationship between the speakers, the location where the conversation occurs, and the main 

topic of conversation. Th ese initial tasks are minimal and simple; the emphasis is on global comprehension. 

If students have diffi  culty with this section, they should listen to the segment again. Ideally, Stage II is 

done in a classroom setting. 

Stage III. Listening for Details 
Specifi c, task-based exercises that require greater comprehension are introduced in Stage III. Th e 

exercises focus on what the speakers said and how they said it. Tasks include completion of tables and 

charts, multiple choice, true/false, matching, and cloze exercises. Depending on the level of diffi  culty, 

the exercises are either entirely in English or in a combination of English and simple Chinese. Stage III 

should be done beyond the classroom environment so that students can listen to the audio selection as 

often as desired. 

Stage IV. Working with the Language 
Once students have a good idea of what the speaker or speakers said, they are ready to focus on specifi c 

points of vocabulary usage, language functions, and grammatical structures. Stage IV off ers a range of 

exercises, such as matching, sentence and dialogue completion, cloze exercises, translation, and multiple 

choice. Not every grammatical point or idiomatic usage that occurs in the audio segment is addressed. 

Instead, the goal is to highlight a few very important linguistic features. Often, these are items that 

students have learned previously; here they are recycled in a diff erent context. Stage IV should be done 

beyond the classroom environment so that students can listen to the sound fi le as often as desired.

Stage V. Follow-up Acti viti es 
Section V gives students a chance to practice expressing themselves in spoken and written Chinese. 

Each lesson off ers guided activities contextually related to the conversation. Tasks include role playing, 

dialogue completion, writing activities (in Chinese), etc. Th e exercises are designed both for classroom 

settings and for independent work, and they are fl exible enough so instructors and students can adapt 

them to their needs. Written assignments or oral activities can easily be uploaded to a website so students 

can share their work with others. Extending the audience beyond the conventional student-to-teacher 

focus has a dynamic impact on language production and motivation.

Contents of This Textbook
Each lesson presents a short conversation or monologue that refl ects unrehearsed, native Mandarin. 

Th e speakers were not given scripts, nor was the conversation limited to specifi c vocabulary. In other 

words, this is simulated authentic language. Each lesson is accompanied by written exercises. A rough 

distribution of the levels is shown on the next page:
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Instructors should note that although the language in some of the segments in Lessons 32–45 may at 

fi rst seem too complex for your students, the exercises given in the lessons will help them negotiate and 

apply listening comprehension strategies they learned in Lessons 1–23 and 24–31 to these more complex 

conversations. Keep in mind that there is no expectation for them to grasp every word or nuance. Th e 

exercises for these lessons are intentionally challenging and incorporate words and phrases that may or 

may not have been previously introduced. Th is approach gives students a chance to move beyond their 

current level of mastery to fi gure out what the speakers are saying, based on context and other hints 

given in the exercises. Th is is dramatically diff erent from what most students have encountered so far in 

their study of Chinese, since most conventional textbooks only include words or structures that students 

have formally learned and that are accepted as model examples of standard Mandarin. Students may 

think their progress is slow, and the exercises might seem daunting at fi rst, but soon they will discover 

how much better-prepared they are to encounter situations in which authentic Chinese is spoken. For 

this reason, Part II (Lessons 24–45) is particularly useful and motivating for students who are preparing 

to go abroad or to continue with more advanced-level Chinese courses. 

Part I (Lessons 1–23)
Th e order and topics of these lessons are generally coordinated with the lessons in Integrated Chinese 

Level 1, with some discrepancies in topics between Making Connections, Second Edition and Integrated 

Chinese, Th ird Edition. Whereas Making Connections is an ideal accompaniment to that text, it does not 

need to be used in that way. It can certainly stand alone as a listening comprehension component of 

courses that use other texts, or as a product for self-learners or heritage students who already have some 

background in Mandarin. 

Part II (Lessons 24–45)
Students who have completed most of Part I and are familiar with the format and expectations of the 

lessons are well-prepared to engage with Lessons 24–45, which are appropriate for students at a range 

of listening profi ciencies. Whereas the lessons in Part I present conversations between the same two 

speakers, Part II off ers students a chance to hear a variety of speakers talking about a wide range of 
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subjects. For the most part, these conversations or monologues are set in the United States; six lessons 

(Lessons 24–28 and 31) are set in China. Th ree lessons (Lessons 40, 41, and 45) are Chinese-language 

radio broadcasts that probably would be heard outside of China or Taiwan. Like Lessons 1–23, all the 

audio segments for Lessons 24–45 are naturally paced and unscripted. 

Th e last eight lessons off er a challenge and a resource for guiding students toward superior-level 

profi ciency. Several of the speakers in these later lessons have slight regional accents, and their language 

usage is not always grammatically perfect. Th ese lessons provide students with a chance to practice 

listening to slightly non-standard Chinese, since inevitably they will have to face this situation. Instructors 

are urged to be tolerant with these materials and to avoid the tendency to focus on what the speakers 

should have said. Rather, if students follow what is emphasized in the lesson, they will profi t greatly from 

exposure to this type of Chinese.

In response to requests from instructors and students who prefer to work more in the target language, 

some of the more advanced lessons include Chinese in the exercises. 

* * *

Suggesti ons for Use in Curriculum
Model 1 — To be used with Integrated Chinese or another beginning/intermediate-level text

For students who have completed one semester of college-level Chinese: Part I One lesson per week 

(e.g., in conjunction with Integrated Chinese Level 1 Part 2). For students who have completed one 

academic year of college-level Chinese: Part I 1–3 lessons per week at the beginning of the academic 

session (e.g., in conjunction with Integrated Chinese Level 2). 

In class: Last 10 minutes of class period

Th e instructor works with students to complete pre-listening activities. Th is brainstorming session can 

be held in Chinese or English, depending on the students’ levels. Th e students are encouraged to work 

in groups or pairs. Students are introduced to the vocabulary items in Stage I of each lesson. After 

students have completed this stage, they read the “Listening for the Gist” exercises. Th en the instructor 

plays the audio segments once or twice, without stopping, and allows a few minutes for students to 

complete the exercises (or answer the questions). 

Homework assignment

Students complete Stages III and IV and submit these to the instructor for correction.

In class: Follow-up (half class period)

Th is session could occur later in the week, ideally after student papers have been returned. Th e oral 

activities in Stage V are particularly well-suited to classroom settings. Additional practice with 

vocabulary/grammar may be included as the instructor wishes. Th e writing and speaking activities in 

Stage V are best assigned as homework. Th ese may be uploaded to a course web site and shared among 

peers and teachers.
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Model 2 — For students who have completed two academic years of college-level Chinese

Use Part I (Lessons 1–23) intensively at the beginning of the academic year. Students should be able to 

work largely on their own. Th e written exercises can be turned in on a weekly basis or collected in a 

portfolio. 

Th e lessons in Part II (Lessons 24–45) can be assigned similarly (either one lesson per week or one 

lesson per two weeks) for the remainder of the year. Ideally, the instructor should follow the same general 

model that is outlined above (i.e., working with pre-listening activities before working with the 

conversations themselves). In this way, teachers and students will be reminded of how integral the 

listening component is to their entire Chinese language curriculum. Instructors will need to decide how 

many of the lessons in Part II are appropriate for their students. Most students should be ready to 

proceed to the next group of lessons (24–31). Some instructors may want to save the more advanced 

segments (lessons 32–45) for work in third- or fourth-year courses, or for independent work by students 

who want a greater challenge. 

Madeline K. Spring

January 2012 
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AP IB
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(ACTFL)

ACTFL 

(NM)

(NH)

(IL)

(IM)
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ACTFL 

(IH)

(Adv)
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1–23

(NM) (NH)

NH (IL)

• 

• 
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(NH) (IL)
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Bubbl us(https bubbl us )
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ACTFL
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32–45

1–31

32–45

24–45

1–231–23

24–4524–45

6 24 28 31

3 40 41 45

ACTFL (Superior)

24 45
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2 1–23

1 23 1–3

10

24–31 32–45 ACTFL (A)

2012 1
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Abbreviations

Adj adjective

Adv adverb

Coll colloquial

Conj conjunction

MW measure word

N noun

Nu number

Ph phrase

PRC People’s Republic of China usage

Prep preposition

Suf suffi  x

TW Taiwan usage

V verb

V O verb-object
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Lesson 1   第一课
Greetings 问好

Preparation 热身

Useful Vocabulary

xì N department (e.g. 

)

qián N (  qiántou/  qiánmian)

hòu N

shàng N

xià N

pángbiā n N side

dō ng N

nán N

xī N

běi N

duìmiàn N opposite, right in front of

zhènghǎo Adv just right; by a happy coincidence, it just 
turns out that, by chance, as it turns out

Example:

zánmen N we (including speaker; this usage occurs in  
northern dialects)
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See if  you can locate these places on the map above and say what parts of  China they are in:

Jílín Běijīng Shànghǎi

Chángchū n  Xiā nggǎng Xīníng
(Hong Kong)   

Example:

Jílín

 Listening for the Gist 泛听

Listen to the dialogue. Check which places are mentioned:

q Beijing  q  Changchun

q Shanghai q  Hong Kong

q Taipei
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Lesson 1  Greetings 3

The people in this dialogue are:

q a Chinese tourist and a teacher of  Chinese

q two Chinese students from the PRC (People’s Republic of  China)

q two Chinese teachers from the PRC

q a Chinese student from Taiwan and a Chinese student from the PRC

The person who is asking for directions is:

q female  q   male

This conversation takes place:

q on a college campus q   at the airport

q at a bookstore  q   at a bus station

 Listening for Details 静听

The woman’s name is: (circle one)

Li Yingwen  Li Wenyang

Li Wenyin Li Wenying

Based on the information given, see if  you can write the rest of  her name in characters:

The man’s name is: (circle one)

Zhang Linshen  Zhang Linsheng

Zhang Lingshen  Zhang Lingsheng

Based on the information given, see if  you can write the rest of  his name in characters:

The woman is asking directions to:

q the Department of  English

q the Department of  Chinese

q a Chinese restaurant

q the library

1-Making Connections Lesson 1.indd   31-Making Connections Lesson 1.indd   3 12/29/2011   2:05:18 PM12/29/2011   2:05:18 PM

SAMPLE



4 •

The person who gives directions has lived in the United States for:

q three years q five years

q four years q six years

Key Language Points 语言点

Zhang Linsheng and Li Wenying were talking about how American campuses were laid out 

differently from Chinese campuses. He happened to have a map of  Beijing University and was 

showing it to Li Wenying. A small part of  this map has been reproduced on the following page. 

Indicate whether the following statements are true  ( ) or false ( ). A gloss to some of  the 

place names is given below. 

wèi míng unnamed

hú lake

lóu building

zhéxué philosophy

tǐyùguǎn gymnasium

jiàoshì classroom

shē ngwù(xué) biology

dìlǐxué  geography

wénshǐ literature and history

huàxué chemistry
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Complete the following short paragraph using words or expressions from the following list:

 

(yánjiū shē ng, yánjiùshē ng: graduate students)  

(jímò, jìmò: lonely)  

Follow-up Activities 应用

大家来说 Role-Playing (Oral) 

With a partner practice introducing yourself  in Chinese. Be sure to explain how to write your name. 
Below is a sample dialogue you might want to use as a guide. First take turns reading this dialogue 
aloud.

“Ying” “Ying”

“Ying” “Mei”
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Lesson 1  Greetings 7

大家来写 Role-Playing (Written) 

Referring to the map, identify the name of  the province (give the Chinese characters and pīnyīn) in 
which these cities can be found.

Chángshā 

_____________________________________

Tiā njīn

_____________________________________

Kū nmíng

_____________________________________

  Shànghǎi

_____________________________________

  Chéngdū 

_____________________________________

  Qīnghǎi

_____________________________________

Xī’ā n

_____________________________________

  Chángchū n

_____________________________________

Wǔhàn

_____________________________________

  Hā ěrbīn

_____________________________________
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